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Abstract. The economy of the Baltic Sea Region is characterised by small and medium-sized enterprises. 

One of the main limitations to growth continues to be the lack of qualified personnel. Dual training as a 

form of work-based learning can promote the employability of young people in the long term and attract 

additional workforce. Based on a review of recent literature the status of VET and dual training in the se-

lected countries of Poland, Latvia, Lithuania and Russia are described. Complementary the first results of 

a recent survey of companies, schools and administrations is presented, that confirms that in most BSR 

countries companies are not engaged in dual education. The evaluation of the literature clearly shows that 

a lot has been done to encourage work-based learning in the Baltic Sea Region, but the survey indicates, 

that the legal changes and possibilities have yet not fully arrived at the companies that could provide train-

ing spots.  

Keywords: dual education, SMEs, work-based learning, skills-mismatch. 

JEL Classification: I21, M20, O36. 

 

 

1. Introduction 

Small and medium-sized enterprises (SME) are the 

driving force for the economy in Europe. The vast 

majority of these SMEs are micro companies, mak-

ing up a total of 93% of all firms and showing the 

strongest increase in added value (European Com-

mission, 2019). Although young SMEs often have 

more difficulties to exploit their full potential for 

innovations due to limited access to finances 

(Veugelers et al., 2019), there is another very rele-

vant bottleneck for innovation and growth: not 

enough qualified personnel.  

Many companies reported that the lack of 

qualified employees is a significant barrier for their 

growth of innovation capacities. Already in 2013 

companies in the Baltic Sea Region reported, that 

the lack of skilled workforce is one of the biggest 

hindrances to fully develop their business 

(Hogeforster, 2014). This still holds true and in 

fact the situation got more challenging today. In 

particular Lithuania reported the second highest 

number in the EU member states with 26.5% of all 

small companies reporting this challenge, preceded 

only by Slovenia with 31.2% (European Commis-

sion, 2019). The increasing skill shortage is a very 

real test for these small companies.  

Although the term of skill-mismatch is rela-

tively broad (McGuinness et al., 2017), it is quite 

clear, that in most countries around the Baltic Sea, 

the demand of the labour markets does not align 

with the output of the education system. Even in 

Sweden, that is showing a rather stable labour 

market and does not suffer from brain drain like 

for example Lithuania in recent decades, the skill 

mismatch can be discussed as the main reason for 

youth unemployment (Lindberg, 2017). In fact, the 

reduction of the skill-mismatch will be of conse-

quence for the competitiveness of European SMEs 

(Nikolov et al., 2018).  

A suitable tool to fight the skills-mismatch 

and to provide the company with trainees and stu-

dents that already have professional education can 

be work-based learning (WBL) approaches like a 

dual education. The dual education system com-

bines the training on the spot, at the company, with 

the training at the vocational school. This can be 

interesting to integrate and qualify young people 

that are weak learners (Priedulena & Hogeforster, 

2017). But it can be also considered a pathway for 

strong learners and academics. In recent years, the 

dual education has further developed from appren-

ticeships to study courses, where “dual students” 

are trained at the company while studying for ex-

ample for a bachelor degree at university (Hähn 

et al., 2016).  

Graduates from a dual education are often 

employed directly from the companies that trained 
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them. They are already fully familiar with the 

company, show increased soft-skills, have the 

practical know-how, customer-contacts, know their 

colleagues and do not need any additional training. 

They are highly valuable for the company from the 

first day of employment. Current studies confirmed 

that the importance of soft skills for employability 

has increased significantly in the last 5–10 years 

(Succi & Canovi, 2019). This dual system asks for 

aligned curricula and a recognition of the skills 

learned in the company, i.e. for durable partner-

ships of the stakeholders involved. These partner-

ships of schools, business intermediaries like 

chambers and companies can form effective net-

works to develop and offer the best education for 

trainees and students (Hogeforster & Priedulena, 

2014). 

In the first part, the current state of WBL and 

vocational education and training (VET) in select-

ed countries around the Baltic Sea is shown on the 

basis of existing studies and a review of recent lit-

erature. In the second part a first evaluation of a 

current survey is presented. 

2. State of dual education 

One form of WBL, the dual system, has strong tra-

ditions in Austria, Netherlands, Switzerland and in 

particular in Germany (Dessinger, 2000). Also in 

the northern countries of the Baltic Sea Region, 

WBL is quite prominent (Michelsen & Stenström, 

2018), although Sweden has reduced the training in 

companies since 1971 (Lindberg, 2017). In the 

new member states of the Baltic Sea Region and in 

Russia there have been more changes in recent 

years, which justifies to focus on these. 

WBL and VET are arranged differently in 

each Baltic country and consequently analysed 

from various viewpoints by different researchers. 

Yet, the ET2020 strategy focuses on all forms of 

WBL, accompanied by various national policy 

changes in many Baltic countries. Therefore the 

legislative framework of WBL has changed fun-

damentally in numerous Baltic Sea Region coun-

tries (Kaikkonen & Maunonen-Eskelinen, 2020). 

The analysis of the state of the system, the policy 

reforms and the challenges differ in each country, 

as each country realizes its own approaches regard-

ing WBL and VET.  

The areas most affected by policy changes are 

the creation and redesign of curricula, the encour-

agement of partnerships between VET providers 

and a shift towards a more practical orientation 

(Hoftijzer et al., 2018a; Vaitkute et al., 2019; Kiris, 

2019; Abankina et al., 2017).  

But various challenges remain, especially 

the training and pay of VET teachers continues 

to be poor in many countries in the Baltic region 

(CEDEFOP, 2018a). Also is VET receiving less 

governmental attention than university educa-

tion, which leads to lower reputation levels. This 

causes one of the main challenges of VET edu-

cation in the analysed countries, the low partici-

pation rate and policy gaps (Blinov & Esenina, 

2019).  

2.1. Poland 

The Polish VET system is still one of the most un-

derdeveloped VET systems in Europe (Polcyn & 

Gawrysiak, 2019). The approach of modernizing 

the educational system since 1999 is characterized 

by decentralization, so local government institu-

tions are managing the majority of public educa-

tion (Hoftijzer et al., 2018a). But educational out-

comes of VET students are unsatisfactory and 

cognitive skill levels of VET students in Poland are 

significantly lower than general education students 

(Burski et al., 2013).  

In 2016 only 3.7% of the population aged 25 

to 64 is participating in lifelong learning, repre-

senting a figure notable below the 10% EUROPE 

2020 strategy target (CEDEFOP, 2017a). In Po-

land, the general requirement of a higher education 

degree does not apply for VET teachers. They re-

quire the title of master in a craft or a vocational 

qualification certificate and two years of experi-

ence (Hoftijzer et al., 2018a). At the same time the 

VET education is lasting 24 to 36 months and 

mostly imparted theoretically in basic vocational 

schools (OIC Poland Foundation, 2017). Still, the 

overall participation in VET in Poland is slightly 

rising from a low level. 

Important education system reforms were un-

dertaken in December 2016 with the purpose of 

establishing a VET system that fulfils the needs of 

a modern economy. Key elements are the exten-

sion of the vocational upper secondary programme 

from four to five years and the introduction of two-

stage sectoral programmes (Chłoń-Domińczak 

et al., 2019). Other reforms additionally addressed 

the improvement and provision of career guidance 

and the strengthening of collaboration between 

VET schools and employers. VET schools in Po-

land are now obligated to cooperate with employ-

ers when launching new programmes. They are 

also responsible for adjusting the curricula to re-

flect local needs in the course of the core curricula 

provided by the Ministry of National Education 

(OECD, 2019a). In the context of these reforms 

curricula were updated and modernized and a new 
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core curricula was launched (Chłoń-Domińczak 

et al., 2019). 

Serious challenges remain regarding the re-

cruitment and development of VET teachers. 69% 

of Polish VET schools are having recruitment 

problems (Lis & Miazga, 2014) and the VET 

teaching workforce is insufficiently engaged in 

professional development activities (OECD, 

2019b). Since 2015, Poland’s educational system 

for VET allows and encourages WBL by even of-

fering a financial compensation for employers that 

make use of this system, but it is still hardly im-

plemented (Hoftijzer et al., 2018b). 

2.2. Lithuania 

VET in Lithuania is still carrying the poor image 

of being a soviet times tool for the segregation of 

low performing students and for providing low 

value and outdated education (Laužackas et al., 

2004). But Lithuania implemented basic dual 

learning and since then VET has developed signif-

icantly (Kumpikaite–Valiūniene et al., 2016). This 

started with the establishment of a competence-

based education approach in VET 1995 (Tūtlys & 

Aarna, 2017). In 2010 the national qualification 

framework was introduced and within the action 

plan for VET development 2014-16, the optimiza-

tion and improvement of VET institutions, pro-

grams and teachers became a priority. Sectoral 

qualification standards were introduced, and VET 

programmes modularized (CEDEFOP, 2014). VET 

institutions in Lithuania are flexible and can adapt 

up to 20% of the programme due to their needs. 

Further, the promotion of apprenticeship-type 

schemes as an alternative to traditional school-

based learning has increased recently with the in-

troduction of apprenticeship contracts as a new 

type of employment contract in 2017, the follow-

up amendments in the national Labour Code and 

the 2019 resolution. (Vaitkute et al., 2019; 

CEDEFOP, 2020). 

Firms in Lithuania have limited capacities to 

interact and provide VET and are willing to com-

mit to structured training. At the same time firms 

have high expectations and await ready and trained 

workers from school-based programs (OECD, 

2018). The new apprenticeship contract creates a 

formal basis between VET providers and firms to 

organise the theoretical and practical parts of the 

given VET programme. The popularity of appren-

ticeship VET programmes rose and numbers of 

learners doubled in the period of 2014–2018, but 

still account for only 3% of all VET learners. 40% 

of VET institutions already offer apprenticeship 

programmes and the new legislations objective is 

to increase the share of apprenticeship students to 

20% of all VET graduates (CEDEFOP, 2020). 

The institutional setting for VET teachers in 

Lithuania is very centralised and the role and re-

quirements of a VET teacher defined by law. The 

Ministry of Education, Science and Sport organiz-

es VET education, is responsible for the teachers 

training, and stated that all vocational teachers 

must have vocational qualifications. Currently, 

more detailed occupational standards for the quali-

fications of VET teachers are under development 

(Tūtlys et al., 2019). A shift of orientation towards 

a stronger focus on concrete competences already 

took place in Lithuania (Vaitkute et al., 2019), but 

as one of the key challenges remains the lack of 

attractiveness of the VET teacher career, chiefly 

caused by the low salaries. Most of the practicing 

VET teachers have LTQF/EQF level 4 qualifica-

tion, but VET centres want to employ e.g. teachers 

with a LTQF/EQF level 6 qualification, which be-

comes due to low salaries very challenging (Tūtlys 

et al., 2019).  

The need for further encouragement of partic-

ipation in VET programmes among students re-

mains another challenge. The participation rates in 

VET programmes in upper secondary education 

are with 26.7% of all students participating below 

the EU-28 average of 47.3%. The low rate of 7.3% 

of the population participating in lifelong learning 

is intended to be increased by the Ministries of Ed-

ucation and Science, Social Security and Labour 

and Economy to 12% by 2022 (CEDEFOP, 

2018b).  

The development of VET in Lithuania re-

ceives additional support by the action plan for 

lifelong learning for 2017–2020. It aims at updat-

ing VET curricula and methods, developing VET 

institutions and the development of efficient condi-

tions and incentives for lifelong learning 

(CEDEFOP, 2018b). 

2.3. Latvia 

Since 2009 the VET system in Latvia has passed 

through substantial reforms. A policy paper with 

the aim to increase the attractiveness of vocational 

education passed in 2009 and resulted in a Europe-

an social fund project. The aims of this project are 

the development of sectoral qualifications and rais-

ing efficiency and quality of vocational education. 

This reform was based on cooperation between the 

State and social partners. Sectoral expert councils 

aligned VET education and curricula with the 

needs of the economy. Financial support for voca-

tional students resulting in widely spread allow-
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ances and scholarships incentivised vocational ed-

ucation additionally (CEDEFOP, 2015). 

The reforms led to a share of more than 70% 

of VET students participating in EQF level 4 voca-

tional secondary education with equal shares of 

work-based and school-based learning 

(CEDEFOP, 2018c). The share of students in VET 

programmes in upper secondary education is with 

39.6% close to the EU-28 average, but the partici-

pation rate of 5.7% in lifelong learning is still be-

low the 15% target of the EUROPE 2020 strategy 

(CEDEFOP, 2017b). 

Promoting more participation remains a main 

challenge of the VET system in Latvia and can be 

tackled with a further developed career guidance 

system, based on labour market needs and labour 

market outcomes of education (CEDEFOP, 

2018c). The OECD recommends to encourage par-

ticipation from low-income families with more 

generous grants and to strengthen work-based 

training (OECD, 2016).  

Other studies are indicating that a stronger fo-

cus on extra-curriculum activities and a diversifica-

tion of teaching and learning methods to promote 

more social, self-management and emotional com-

petences (Līce, 2019a) and intentions to encourage 

each student to take responsibility about his per-

sonal growth and his ambitions (Kiris, 2019) are 

the right development path for the Latvian VET 

system. This is supported by other findings, indi-

cating positive relationship between employability 

and the opportunity to develop planning and self-

organising competencies in vocational education 

(Līce, 2019b). The majority of  Latvian employers 

support the introduction of WBL in the Latvian 

VET system but does not feel fully prepared to do 

actually offer the training positions (Buligina et al., 

2014). 

Another main challenge is the state of the 

adult education system. Actions to increase em-

ployers’ active cooperation with VET providers 

were introduced (CEDEFOP, 2018c). Additional 

support could be generated by lifting the VET pro-

viders limits on own earnings to make it more at-

tractive for VET providers to offer adult education 

(OECD, 2019b).  

2.4. Russia 

Dual education in Russia received limited attention 

since the collapse of the Soviet system. This fun-

damentally changed at December 23th 2013, when 

Vladimir Putin declared the training of skilled 

workers and engineering personnel for the real 

economy a top priority (Administration of Presi-

dent of the Russian Federation Service, 2013). 

Previous educational reforms resulted in budgets 

cuts for VET education, due to priority shifts to-

wards primary education. The new efforts resulted 

in a strategic transformation of the Russian VET 

system in accordance to the German VET system 

supported by the launch of a project of the Agency 

for Strategic Initiatives in 2013. To this end a 

German-Russian group was created, to work on 

improving vocational education, which was still 

suffering from structural problems (Abankina 

et al., 2017). 

The German-Russian VET initiative led to a 

focus on the implementation of a practice-oriented 

VET approach. Additional attention was drawn to 

employer engagement to increase collaboration 

between firms and Vet providers (Blinov & 

Esenina, 2019). The formation of partner networks 

was encouraged, as well as the financial contribu-

tion of firms to VET education, to create produc-

tion and educational clusters. More than 800 VET 

providers participated in creating these clusters and 

received funds and firm contributions to finance 

the modernization of the learning and teaching fa-

cilities (Abankina et al., 2017). 

Simultaneously an initiative for updating the 

VET curricula was launched (Zolotov & Oleyni-

kova, 2014). This ensured the alignment of voca-

tional students skills and firm needs. For the pro-

gram’s success the federal attention for VET 

education was crucial and a more important factor 

than the funding. Its close institutional monitoring 

and the confidence in the Russian-German partner-

ship ensured firms commitment and contribution of 

resources and VET providers willingness to trans-

form their curricula (Remington, 2017).  

Challenges remain in the area of lifelong 

learning, which is yet not a recognized mission and 

idea by all educational institutions, businesses and 

the state. It requires more self-organization, inno-

vation and competitiveness to be successfully inte-

grated in the economy and educational system. Al-

so more agility in updating VET education 

curricula and systems in regard of modern compe-

tencies and changing skill needs is necessary (Ru-

sakova & Saychenko, 2019). 

3. First results of survey and research  

methodology 

In a large-scale survey of all European Member 

States and Russia, companies, educational provid-

ers, business associations and public authorities 

will be asked about the status of WBL in their 

countries. The survey will run from January 2020 

to the end of April 2020, so at the time of publica-
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tion of this article, the preliminary results will be 

analysed, not for all European countries, but only 

for those in the Baltic Sea region. There have al-

ready been 103 responses so far, so that initial con-

clusions can already be drawn. These are summa-

rised below for the most important aspects. 

This research is based on quantitative ap-

proach. The survey was distributed by a network of 

universities, business chambers and through the 

European Network NetWBL to gather results. The 

overall aim was to find out more about the inter-

ested of companies in WBL. The questionnaire 

exists of up to 15 questions and ratings and is 

structured in a piped-logic, i.e. companies that in-

dicate they already train in the dual system receive 

different follow-up questions than companies that 

are not offering this training yet. The survey uses 

multiple choice questions, ratings and allows open 

statements, that, however, were hardly used. Re-

flecting the results, it should not be neglected, that 

companies finding the time to answer questions 

about dual education or WBL probably already 

have an interest in the topic while companies that 

are not interested at all are more likely to not an-

swer any questions. Before the survey was send to 

the targeted stakeholders, it was tested and dis-

cussed with experienced professionals in the field 

of dual education.  

3.1. Companies already involved in WBL 

Those companies that already offer dual training 

and are thus involved in WBL measures come 

mainly from Denmark, Germany, Finland and 

Sweden in the Baltic Sea region. In Lithuania, only 

one out of 39 companies stated that they already 

provide WBL. Like Figure 1 shows, those compa-

nies that offer WBL have many years of experi-

ence in this area, the majority more than 20 years 

(42.86%) or more than 10 years (27.57%) 

The SMEs that already offer WBL were fur-

ther asked whether they would recommend this 

system. As Figure 2 shows, the answer is clear and 

none of the practising companies seems to regret it. 

85.79% of the companies recommend WBL in any 

case, 14.21% under certain circumstances. 

 

 

Figure 1. WBL Experience of companies 

 

Figure 2. Recommendation of WBL 

3.2. Companies not involved in WBL  

Those companies that are not yet active in the 

WBL system were asked to state the reasons for 

this. It was shown very clearly that it is not a lack 

of interest from these companies, only 9% agreed, 

like Table 1 shows.   

The decisive factor for most of them is rather 

a lack of qualified trainers (52.38% fully agreed, 

38.10% agreed). Recent studies confirm, that in-

deed qualified trainers are a prerequisite for a suc-

cessful WBL system (Fuller & Unwin, 2019) and 

many countries still lack competent trainers for 

WBL (Buligina & Kaikkonen, 2018). Furthermore 

the assumption that national education law does 

not allow WBL (38.10% fully agreed, 33.33% 

agreed) is seen as a hindrance – although this is no 

longer the case in most countries, as shown above.

Table 1. Reasons for companies not applying WBL 

 Fully agree Agree Agree somehow Hardly agree No, I disagree 

We/My company is not interested 0.00% 4.76% 4.76% 38.10% 52.38% 

Trainees/Students spend too much time at 

school/university 
14.29% 71.43% 8.52% 4.76% 0.00% 

We do not have qualified staff to supervise 52.38% 38.10% 9.52% 0.00% 0.00% 

We do not have enough information about WBL 9.52% 0.00% 42.86% 14.29% 33.33% 

We do not see the advantages of WBL 0.00% 14.29% 4.76% 28.57 52.38% 

Our national education law/educational system 

does not allow this 
38.10% 33.33% 23.81% 0.00% 4.76% 



M. Hogeforster, C. Wildt 

260 

Table 2. Challenges of WBL 

 No chal-

lenge at all 

No big chal-

lenge 
Somehow 

Yes, pretty 

challenging 

Yes, major 

challenge 

Finding companies that are willing to take 

WBL students trainees 
15.52% 25.86% 15.52% 15.52% 27.59% 

Creating corresponding curricula between 

companies and schools/universities 
3.45% 25.86% 43.10% 15.52% 12.07% 

Recognition of practical, non formal skills as 

part of the formal training 
3.45% 27.59% 31.03% 31.03% 6.90% 

Finding interested trainees, students that 

would like to be qualified 
12.07% 23.86% 20.69% 29.31% 12.07% 

Outdated matching curricula between practi-

cal skills and school education 
10.34% 29.31% 31.03% 15.52% 13.76% 

 

Filtered only by 39 company responses from 

Lithuania, these also highlighted, that the major 

barrier for them not to get involved is legal possi-

bility (42% fully agreed, 31% agreed). This is re-

markable in that, as shown above, the Lithuanian 

education system has certainly created opportuni-

ties for WBL since the recent change in the law. 

However, it seems that this has not yet reached the 

private sector. This corresponds to another recent 

survey, done by the Kaunas Chamber of Com-

merce, where out of 89 Lithuanian companies, 

70.8% reported that they are not aware of the new 

law on apprenticeships (TTT4WBL, 2020). 

3.3. Structuring of WBL 

There are many different approaches to the exact 

design of a WBL training. In particular with regard 

to the proportion of practical training in the com-

pany and theoretical training in school. This dis-

cussion has been taken up in the survey. When 

questioned in this respect, it was stated on average 

among all replies that the practical percentage 

should be 65%. However, if one filters this result 

according to the answers of schools, they consider 

a practical share of 44% to be sufficient. Business-

es would prefer a practical share of 74%. 

 

 

Figure 3. WBL Models 

It was further collected to what extent there 

should be a shift between practical training in the 

company and teaching in school for the train-

ee/student, i.e. how many times during the week, 

month or semester the trainee should change be-

tween school and university.  

With 42.37% most favoured a weekly change, 

i.e. several weeks of training on the job, in the 

company, followed by weeks in school or vice ver-

sa. 30.51% would even prefer a few days in the 

company, followed by a few days in the school. A 

monthly change was indicated as the best model by 

20.34% while only 6.78% would prefer to do first 

the school training, than the company training. 

This last solution would not really be a WBL sys-

tem, since there is no on-going connection between 

the two training capacities. It must be noted, that 

more than 72% are in favour of a close exchange 

between school and company training within days 

or weeks, which is a solid indicator for the need of 

WBL. 

3.4. Challenges of WBL 

The implementation of WBL is certainly associat-

ed with challenges. This is especially true for the 

first-time introduction, as has been the case in re-

cent years in the new member states in the Baltic 

Sea region. The participants were asked, which are 

the most prominent challenges of the WBL system. 

Overall, however, the potential challenges were 

rated lower than expected. Identifying suitable 

companies that are willing to train in the WBL sys-

tem was rated as a major obstacle with 27.59%, as 

Table 2 demonstrates. However, it can be seen that 

the companies set a significantly lower value and 

the schools and business associations a higher one. 

A further difficulty in many countries seems to be 

the recognition of non-formal skills within the 

framework of WBL, which was rated as somewhat 

challenging by 31.32%. The creation of consistent 

curricula was rated as only moderately challenging 

by 41%. Outdated curricula or a lack of interested 

potential trainees / students are of little relevance.
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Table 3. Advantages of WBL 

 No advantage 

at all 
Not really 

Somehow 

true 
Yes 

Yes, major 

advantage 

WBL helps students/trainees to connect to  

potential employer 
0.00% 0.00% 22.81% 40.35% 36.84% 

WBL gives students opportunities to practise 0.00% 0.00% 14.04% 29.82% 58.14% 

“Learn and Earn” (trainees usually get salary 

while being educated) 
5.26% 14.04% 42.11% 28.07% 10.53% 

Communicational skills with co-workers and 

customers 
0.00% 3.51% 24.56% 35.09% 36.84% 

Develop essential employability skills thatare 

nedded on the job 
0.00% 1.75% 12.28% 42.11% 43.86% 

Companies are connected to educational curricu-

la, knowhow exchange 
1.75% 8.77% 26.32 35.09% 28.07% 

 

3.5. Advantages of WBL 

Finally, the SMEs and institutions participating in 

the survey were asked about the benefits. Here the 

picture is essentially uniform and the assumed ad-

vantages are confirmed. With very few exceptions, 

all the assumptions made were considered to be at 

least true or better, as a major advantage, like Ta-

ble 3 shows. 

The advantage that trainees/students are al-

ready earning money in the dual system was rated 

the weakest, as they are usually paid a low salary 

for the time in the company (10.53%). 63,16% 

confirmed it a solid advantage, that by being part 

of the WBL system, companies are in constant ex-

change with educational providers and facilitate a 

knowhow exchange between theory and practise. 

The increased communicational skills with co-

workers and customers due to the real working life 

conditions was indicated by 71.93% as more than 

only somehow true. That the WBL education sup-

port the connection between trainees/students and 

their later potential employer was rated by 77.19% 

as more than only somehow true. The trainees in 

the WBL environment develop essential skills that 

are in fact needed on that concrete job was con-

firmed by 85.79% as a clear advantage that is more 

than only somehow relevant. That WBL provides 

students with opportunities to practise was fully 

confirmed by 85.96% (including 56.14% consider-

ing it a major advantage, the highest overall num-

ber). 

4. Conclusions 

It was initially pointed out that the lack of skilled 

labour is a major issue for small and medium-sized 

enterprises in particular, in order to remain the in-

novative driving force for the economy in the Bal-

tic Sea Region. Qualified specialists who meet the 

actual requirements of the labour market can best 

be trained with a strong involvement of the private 

sector, especially in the WBL system. While WBL 

has been firmly established in the old, northern and 

western countries of the Baltic Sea region for many 

decades, it is still in the trial phase for the newer 

EU member states and Russia. As has been shown 

by Poland, Latvia, Lithuania and Russia as exam-

ples, the necessary conditions have been created by 

the legislator in these countries in recent years. 

This is noteworthy in a current investigation, 

which most companies have apparently not yet 

taken full note of. The further, initial evaluation of 

this large-scale survey has shown that the private 

sector in particular is very interested in the WBL 

system and that the advantages clearly outweigh 

the challenges. It can be assumed that this demand 

from companies will be increasingly met and WBL 

systems will continue to spread. 
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